
Pupil Premium Strategy Statement 2021- 2024   

School overview 

Metric Data 

 School name St. Wilfrid’s Catholic Academy 

Pupils in school 315 (excluding nursery) 

Proportion of disadvantaged pupils 26% (excluding EYPP) 

Pupil premium allocation this academic year £107,200 

Academic year or years covered by statement 2021 - 2024 

Publish date September 2021 

Review date July 2022 

Statement authorised by Di Mason 

Pupil premium lead Nick Glover 

Governor lead Naomi Williams 

Disadvantaged pupil progress scores for last academic year 

Measure Score 

Reading N/A (Due to COVID-19 Measures) 

Writing N/A 

Maths N/A 

Disadvantaged pupil attainment scores for last academic year 

Measure Score 

Reading N/A (Due to COVID-19 Measures) 

Writing N/A 

Maths N/A 

Strategy aims for disadvantaged pupils Sept 2021- July 2024 

Aims Measure 

To embed the teaching of language 
across the school ensuring this is 
effective through quality teaching and 
learning and robust assessment. 

A clear plan, with milestones is in place that is RAG rated and shared 
with key stakeholders. 

Leaders and Governors are able to determine how well the school is 
achieving in implementing the activities set out in the plan, and 
whether improvements are being made. 

Robust assessment of children’s needs in language is in place. 
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Identified difficulties students have with language development/ 
comprehension are addressed across the school through Quality 
Teaching. 

The recommendations set out in the EEF implementation guidance 
are used. 

As a result of clear CPD expertise across the teaching staff with 
regards to language and needs of individual pupils is developed.  

All staff have the requisite level of language and articulacy required 
for effective teaching. 

Language programmes- such as Nuffield, Time to Talk and Word 
Aware are used consistently across the school. 

Effectiveness of language programmes is rigorously evaluated. 

Language expectation for each year group is clear and staff 
understand the outcomes to be achieved. 

Language development is consistent throughout the school and 
threaded through all subjects. 

Subject leaders take shared collective responsibility for language 
development and acquisition in their subject areas across the school. 

To consistently identify and address any 

gaps in prior learning to ensure 

disadvantaged pupils achieve in line 

with their peers over the next 3 years. 

  

 

Rigorous assessment of pupils’ individual needs carried out across the 

school and curriculum associated with inconsistent prior learning due 

to lost learning is in place. 

Gaps in prior learning associated with lost learning during COVID 19 

are identified and addressed. 

The work of the curriculum leader together with the subject leaders 

identifies areas of missed learning across the curriculum by analysing 

what was taught remotely, what was not taught at all and areas 

taught face to face and this informs the curriculum recovery planning. 

Effective remote learning is in place for if and when it is needed for 

individual pupils. (Both for in school learning and for catch up classes 

after school ) 

Monitoring of the effectiveness of remote teaching has many of the 

same factors as evidenced from the EEF research as that of live 

classroom teaching in all classes.  

Blended learning strategies are in place and enhanced learning for 

disadvantaged children. 

Catch Up strategy explicitly addresses the identified needs of pupils 

and is used consistently across the school  

Strategies that help pupils to work independently with success are in 

place. (Metacognition and self - regulation) 

Learning environment ensures it is supportive of disadvantaged 

pupils’ needs e.g. use of concrete resources such as multi-link, 

counters in mathematics, access to range of resources in art.  
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There is nothing less than high quality teaching across the school. 

Use of rigorously evaluated interventions and support staff are in 

place to close gaps.  

Deployment and practice of support staff is in line with the 

recommendations set out in the Maximising the Impact of Teaching 

Assistants programme as much as is possible.   

Support staff deployment is rigorously evaluated so that it 

supplements rather than supplants high quality teaching. 

Subject leaders share a collective responsibility to ensure recovery 

learning is impacting on children’s achievement. 

Full curriculum is delivered to all children so that detailed knowledge 

and skills are in place and this cultural capital impacts positively on 

children’s achievement. 

The impact on the gap between disadvantaged and others caused by 

lockdown is minimised after 3 years. 

Any issues with inconsistent attendance have been addressed with 

high quality teaching  

Phonics Catch Up is in place to ensure that all children learn to read 

and are able to access the full curriculum 

Difficulties with metacognition social 
and emotional learning are explicitly 
and consistently addressed in class 
teaching across the curriculum. 

 
 

  

 

 

 

The recommendations set out in the EEF metacognition guidance are 

used and taught explicitly throughout the school.  

Teachers have been supported with quality CPD to develop 

metacognitive approaches and these are rigorously evaluated for the 

impact on children. 

Strategies that help children to work independently with success are 

in place. 

Social and emotional aspects of learning are supported using 

recommendations set out in the EEF Social and Emotional Learning 

guidance i.e. five key areas of self-awareness/ self-management/ 

social awareness/ responsible decision making/ relationship skills. 

All staff are supported to develop Social and Emotional Learning 

approaches and these are rigorously evaluated for impact on children. 

Positive relationship with parents’ supports home engagement with 

children’s learning and dispels any potential unconscious bias.  

Areas of focus/Barriers to learning 
these priorities address. 

Development of the language programme. 
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CPD for the language development and metacognition for effective 
teaching and learning 

Resources 

 

Building on language development 
Raising expectations and aspirations 
Building levels of independence 

Enhancing parental engagement 

Evaluation Clear expected outcomes in place at the start of the strategy / 
activity. 

Use of the EEF DIY evaluation guide or the Institute for Effective 
Education (IEE) evaluation guide. 

Evaluate whether strategies are effective. 

Use of high quality impact evaluation which is fundamental to better 
outcomes for pupils. 

Governors and leaders agree evaluation framework at the start of 
the strategy – to support better outcomes for pupils. 

Projected spending  £107,200 

Teaching priorities for current academic year 

Aim Target Target date  

Difficulties with language 

development / comprehension 

are addressed in a structured 

way, in class teaching, across 

the curriculum. 

 

Audit the teaching of language across the school. 

Develop an implementation plan for vocabulary and 

language across the school. 

Develop and Embed the progressive vocabulary 

curriculum across all subject areas across the school. 

(Based on Word Aware). 

Develop assessment of vocabulary to support the 

development and acquisition of language across the 

school. 

As a result of all staff receiving training, effective 

teaching of language is in place across the school in 

all classes and in all subjects as evidenced in 

monitoring.  

Impact of the progressive vocabulary curriculum 

supports the further development of reading and 

writing and enhances cultural capital for children 

experiencing disadvantage. 

Impact of progressive and consistent STEM 

sentences supports fluency of the mathematics 

curriculum.  

July 2022 
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By the end of EYFS, Pupil Premium children’s 

achievement in communication and language is 

improved including those with lower starting points 

in Communication and Language. 

By the end of each year Pupil Premium children in 

Ks1 and KS2 are achieving in line with the 

requirements of the programme of study for spoken 

language. 

By the end of each year, Pupil Premium children in 

Ks1 and Ks2 are achieving in line with the 

expectations for their age in reading, writing and 

Maths because of the impact of their improved 

spoken language.   

Gaps in prior learning as a 
result of lost learning are 
identified and addressed. 

All staff have the requisite expertise in assessment of 

learning.  

As a result of closing the gap teaching, by the end of 

EYFS, most Pupil Premium children achieve the Early 

Learning goals particularly in Literacy and Numeracy.  

By the end of EYFS children use their knowledge of 

phonics to read with increasing accuracy and speed. 

As a result of closing the gap teaching, by the end of 

Autumn in Year 2, pupil premium children will 

achieve in line with expectations for their age in 

phonics.  

As a result of closing the gap teaching, by the end of 

each year, Pupil Premium children in Ks1 and Ks2 are 

achieving in line with the expectations for their age 

in reading, writing and Maths. 

Absences due to isolation, do not impact on 

children’s learning due to the vigorous and robust 

remote learning that is in place.   

As a result of rigorous assessment, a recovery plan is 

in place and is used across the curriculum.  

Remote learning skills learned in lockdown across 

the school are applied to afterschool catch up work 

where appropriate and evidence shows this 

advances learning. 

July 2022 
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Monitoring and robust evaluation indicates that 

teaching pedagogy is supported and embedded 

across all subject areas. 

Most Pupil Premium children achieve the early 

learning goals particularly mathematics and literacy. 

Pupil Premium children gain the phonics knowledge 

necessary to aid reading in Year 1 and 2 so that by 

the end of KS2 reading progress and attainment is in 

line with the national expected standard. 

Pupil Premium children achieve the national 

expected standard in the phonics check. 

Pupil Premium children progress and attainment in 

mathematics is in line with the national expected 

standard. 

Fully embedded curriculum ensures that Pupil 

Premium children have the cultural capital to 

develop detailed knowledge and skills across the 

curriculum to ensure they achieve well. 

Difficulties with metacognition 
and SEL are identified and 
addressed across the 
curriculum 

1)CPD,  

2)Explicit teaching of metacognition strategies  

3) modelling and scaffolding  

4) setting challenge  

5) promoting metacognition through talk in the 

classroom  

6) Explicit teaching of organisation and 

independence  

7) Developing Leadership 

The 6 recommendations set out in EEF ‘A schools 

guide to Implementation’ are adopted and 

embedded to implement metacognition and social 

and emotional learning and impact evaluated. 

1) A RAG rated action plan ensures successful 

implementation over time  

2)Leaders of the school, including key stage leaders 

and subject leaders, actively support and manage 

the overall planning, resourcing, delivery, 
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monitoring, and refinement of an implementation 

process  

High quality CPD ensures that metacognition is not 

to be an ‘extra’ task that adds to their workload but 

is intrinsic to their teaching activities. 

3) Through rigorous assessment and monitoring 

leaders explore and confidently identify priorities for 

SEL and metacognition  

CPD includes the development of teacher 

assessment of metacognition  

Strategies that help children to work independently 

with success are in place. 

4) Teachers have been supported with quality CPD to 

develop metacognitive approaches and these are 

rigorously evaluated to ensure that staff are able to 

develop the new approach effectively  

5) Leaders support staff to effectively deliver SEL and 

metacognition and provide ongoing support to help 

embed new skills, knowledge and behaviours. 

6) An on-going action plan and consistent monitoring 

of SEL and metacognition is in place 

Robust evaluation shows that metacognitive 

strategies are being used across the school in 

effective teaching and impact on improving 

children’s progress. 

Monitoring shows the strategies of modelling, 

scaffolding, guided work, cognitive thinking and 

independence are being taught in all lessons across 

the curriculum.  

Children are able to work independently with 

success across the curriculum. 

Positive relationships with parents which help them 

confidently support their children’s learning have 

been developed.  

As a result of effective teaching, which includes 

metacognitive strategies, teaching is enhanced and 

children’s progress is improved as shown by rigorous 

assessments.  
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Effective High Quality 
Teaching is consistent across 
the curriculum. This is 
complemented by a changed 
pedagogy enabled by 
technology. 

Consistent, high quality first teaching in all subjects 
is enhanced by digital technology. 

 

Blended learning approaches allow disadvantaged 
pupils to benefit from self-paced learning by 
engaging with content before, after or during 
lessons. 

 

A blended approach which aids retention of key 
knowledge across the curriculum using technology, 
has been developed.  

July 2022 

 

Measure Activity 

Language development and 

acquisition. 

Provide staff training on delivering the progressive vocabulary 
curriculum and whole school expectations. 

Provide staff training on delivery across the school of stem sentences 
in mathematics. 

Use assessment tools to track knowledge and use of vocabulary in 
context across the curriculum. 

Monitor teaching of vocabulary and use of stem sentences. 

Track reading progress and attainment. 

Track understanding of mathematics vocabulary and application in 
mastery curriculum. 

Closing gaps in prior learning. Ensure curriculum assessment is fit for purpose and tracks 
acquisition of missing knowledge and skills. 

Provide staff training on assessment tools and securing quality of 
judgements. 

Track progress and attainment across the curriculum and in phonics, 
reading, writing, mathematics. 

Provide training for the use of combined remote and face to face 
learning. 

Provide training for relevant staff to ensure strong basic skills. 

Leaders develop recovery curriculum and provide appropriate 
training and resources to support staff. 

Provide training to all staff to deepen understanding of impact of 
social deprivation. 

Monitor quality of teaching and impact on learning. 

Addressing metacognition and SEL 
needs across the curriculum 

Provide whole staff training on EEF guidance on metacognition and 
SEL. 

Agree and roll out approaches which meet needs of children. 

Monitor delivery and effectiveness of approaches across the 
curriculum and across the school. 

Develop and roll out strategies to build positive relationships with 
parents in liaison with safeguarding/ mentor team. 

Barriers to learning these priorities 
address 

 

Projected spending  £ 107,200 
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Remember to focus support on disadvantaged pupils reaching the expected standard in 
phonics check at end of year 1. 

Targeted academic support for current academic year 

Measure Activity 

Language development and 
acquisition. 

Children make progress and 
attainment in line with national 
expectations in spoken language, 
reading and mathematics. 

Rigorous assessment using standardised and subject specific 
assessments. 

Specific language interventions to address specific issues with 
language development and comprehension in place. 

Interventions carefully timetabled and staff are trained so that 
delivery is consistent. 

- Small group tuition 

- One to one support 

- Effective deployment of Teaching Assistants in class 

Impact of interventions is rigorously monitored.  

Interventions do not significant impact on curriculum equity in 
school.    

Use of age related stem sentences.  

Use of pre-teaching vocabulary for targeted support groups. 

 

Closing gaps in prior learning. 
Children achieve well across the 
curriculum and progress and 
attainment is in line with national 
expected standard in phonics, reading, 
writing, maths and spoken language. 

Baseline assess and monitor progress. 

Reassessment curriculum tool (What do I need to know statements) 
in place and staff trained to use in each curriculum lesson. 

Revisit prior learning at the beginning of each lesson. 

Revisit pre learning task a term later to assess whether children 
know more and remember more. 

Reading interventions (inference, switch on reading, additional 
phonics). 

Maths same day intervention is in place. 

Interventions do not significant impact on curriculum equity in 
school.     

Academic intervention supplements high quality teaching, not 
replace it.  

Use remote learning skills to support high quality teaching and 
learning to close gaps. 

Barriers to learning these priorities 
address 

Level of early language and communication skills on entry to school. 

Developing a wider vocabulary for children to access all areas of the 
curriculum. 

Gaps in learning due to school closures and other COVID-19 
measures including phonics which will impact reading skills. 

Projected spending £107,200 
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Wider strategies for current academic year 

Measure Activity 

Positive relationships with parents 
supports home engagement with 
children’s learning. 

Use strategies set out in the EEF working with parents guidance 

 

Addressing social and emotional 
difficulties in learning. 

Use the recommendations in the EEF social and emotional learning in 
primary schools guidance. 

(add activity here)  

 

Attendance for PP children is at least in 
line with national attendance 

Use strategies to improve attendance that are rooted in evidence of 
the causes of weaker attendance including high quality teaching and 
relationships. 

Use of EWO 

Home school link worker 

Barriers to learning these priorities 
address 

Impact of school closure, lockdown and social isolation caused by 
COVID-19 pandemic on: 

- Self-regulation, motivation and self confidence 

- resilience and stamina 

Enhancing parental engagement with learning. 

Improving attendance and readiness to learn. 

Projected spending £107,200 

Monitoring and Implementation 

Area 

3 priorities  

Challenge Mitigating action 

(overcome the challenge)  

Teaching 

  

 

Availability and access to high quality 
staff training during COVID-19 measures 

Sufficient cover and time to release staff 
for increased training needs. 

Interruptions to consistency of teaching 
and learning as a result of COVID-19 
measures eg bubble isolation, isolation 
through testing. 

Liaise with schools within and beyond the 
Collegiate to seek expertise to deliver 
training and share best practise. 

Use evidence based best practise to 
inform. 

Timetable HLTA to release teachers for 
training. 

Use Friday training slot for TA training. 

Targeted support 

 

Irregular attendance of children and staff 
due to COVID-19 measures. 

Gaps in subject knowledge for some 
areas of learning and assessment. 

Allocating appropriate space and time 
for specific interventions. 

 

Embed remote learning skills of children 
and staff to secure continuity of learning. 

Use EEF guidance to enhance remote 
teaching and learning skills for staff and 
children. 

The curriculum lead works with subject 

leaders to develop and roll out a recovery 

strategy that identifies and addresses gaps 

in learning across all curriculum areas and 
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deploys effective support where it is 

needed. 

Carefully track and target gaps in learning 
across the curriculum. 

Subject leaders support colleagues with 
subject knowledge in their areas. 

Procure high quality subject specific 
training for staff. 

Wider strategies 

Anxiety felt by children and parents 
about being in school. 

Lack of self-confidence to return to 
classroom, school routines and learning. 

Lack of stamina to cope with full days 
back in school and additional COVID-19 
safety measures. 

Restricted to access to full range of 
curriculum and extra- curricular activities 
to widen experiences. 

Lack of social interaction beyond class 
bubble. 

All staff to work together to build positive 
parental relationships to secure and 
maintain a full return to school. 

Use EEF guidance on SEL and PSHE 
curriculum to build well-being and 
confidence. 

Use EEF guidance on metacognition to 
build successful independent learning and 
resilience. 

The seven recommendations set out in the 

EEF metacognition guidance have been 

adopted and are taught explicitly 

throughout the school and their impact is 

evaluated. 

Adapt timetable to rebuild stamina.  

Develop creative ways to enhance 
curriculum and extra-curricular learning 
using immediate and local environment 
and remote experiences. 

Review: last year’s aims and outcomes 

Aim Outcome 

Improve language, comprehension and writing skills for 

pupils eligible for PP to give disadvantaged pupils the 

speech, language and communication skills needed to 

ensure improved literacy skills across the school. 

Phonics training has been delivered whole school and 

EYFS and KS1 staff. English lead has been released to 

monitor English across the school to ensure high 

quality English provision, particularly reading. Children 

in EYFS have been identified and language programmes 

put into place and completed. Phonics check score for 

Year 2 children were 91%, 82% of PP children passed.  

Support for the Emotional, Social and Mental Health of 

pupils addresses the barriers to learning and ensures 

that the organisational and structural arrangements 

within the school are not barriers to learning. 

 

Well- being and resilience training been delivered to 

the all staff. Resilience package from Jigsaw purchased   

staff trained. Staff are using Jigsaw resilience package. 

Children who require further support have been 

identified and worked with on an individual basis. PSHE 

teaching is continuing across the school. Questionnaire 

around resilience, after the second Lock Down have 
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been completed, analysed and interventions given out 

to KS2 staff to complete with children. 

Additional support provided for disadvantaged 
children with SEND, including one to one tuition is 
successful in accelerating progress. 

SEND children identified and strategies put into place 

to support, this is an ongoing process. Staff training has 

allowed staff to understand individual pupil’s learning 

needs using the graduated approach of the ‘assess, 

plan, do, review’ approach.  Staff training has been 

delivered which develops staffs understanding of SEMH 

and strategies to support these children. Staff have a 

better understanding of implementation of Pupil 

Passports.   

A recovery programme is developed to support the 
disadvantaged pupils affected by the school closure 
focused on addressing identified issues. 

Timetables are organised, ensuring staff delivering 

provision have sufficient preparation and delivery time. 

Additional member of staff has been employed, part 

time, to support KS1. Children have been accessing the 

booster sessions.  The phonics check scores show that 

they have been effective. The Easter Hub ran and pp 

children were targeted to attend. 

 

Improve language skills for pupils eligible for PP. 

 

Communication screening tool has been used in Early 

Years to identify those needing intervention and 

support. Class teacher and SENCO are working together 

to identify those needing support at KS1 and KS2. 1:1 

and small group provision of Nuffield Language 

Intervention for children in Early Years. Outside 

agencies involved when needed 

Improve attainment of PP pupils by improving the 

social and emotional aspects of learning. 
Appropriate strategies are in place for children who 
require additional support with social and emotional 
aspects of learning. Strategies have increased 
children’s social and emotional needs, allowing the 
children to learn.  Family support workers. 

 

Accelerate progress of PP pupils with no SEN so that 

they perform closer in line with non PP pupils 

 

Small group sessions for identified pupils targeted with 

high quality teaching from an experienced teacher are 

in place.  Additional teachers to provide extra support 

for identified pupils. Staff know and target the PP 

children, both in class and for catch up sessions. 

 

Provide additional support for PP SEND children Learning support staff to be responsible for one-to-one 

and small group interventions across the school. 

o Wave Three intervention 
o SOS spelling 
o Precision teaching 
o Pre/Post teaching 
o SULP  
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o Socially Speaking 
o One to One Phonics (Letters and Sounds) 

SEND and PP children are making some progress but 
the Lockdown has hindered some of that, as TAs have 
been unable to carry these out. 

Increase the attendance of Pupil Premium pupils and as 

a result the attainment of this group of children 

improves. 

 

EWO to monitor attendance of targeted families and 

offer support where needed. Prior to Lock down 

attendance was at National.   

EWO is monitoring attendance and letters have been 

sent to parents where attendance ha fell below 

National.  

Improve attainment of PP pupils by improving the 

social and emotional aspects of learning. 
Family Support worker is supporting families who 
require support. 

 


